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Using Case Studies to Tell the whole Story



Cr af t ing a Con cept ual  
Nar r at ive 

Mat ching Cont ent  t o Cohor t
As any SiCT teacher will tell you the biggest challenge is matching the content to the cohort. It 's 
hard because it 's a non-atar subject. And yet this is precisely what should make teaching SiCT the 
most envied gig in the RE cosmos. Unlike most Stage Six subjects where the teacher works 
assiduously to hit every bullet point, the SiCT course demands that you teach each large dot 
point (four per unit) and in so doing hit the dashes most appropriate to your cohort. 

This frees the teacher to  teach not for a particular exam but as an end in itself. Your coverage of 
these topics should be at the level and pace required by your class. To put it another way - only 
have your students google Socrates' birthplace if it 's going to help them hit those four dot 
points.  The goal is to craft a coherent narrative involving the core concepts embedded within 
the course. This means de-cluttering the course to match your cohort.. 
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Rule
4

Rule
5

Rule
6

What  do t hey need t o know ?

The difference between an experienced expert teacher and a new teacher is often 
the ability to know what students need to know and what is nice to know. The 
process of decluttering and staying on message rather than overloading students 
with new information. This is managing the cognitive load for your students..

Applying t h is t o St udies in Cat holic Thought :

With some cohorts it?s easier to teach the ideas of the philosophers without even 
mentioning their names or backgrounds. For instance, in unit one you might discuss the 
idea that we are rational animals composed of both body and soul. For many students the 
value of this Aristotelian idea comes from the fuller explanation of their lived experience 
that it offers.

Keep everyt hing t oget her ! 

As students are introduced to new content, it is best to keep all information together 
in one resource rather than to split the content and hope students can make the 
connections. Let them see the whole pattern rather than just feeding them 
fragments and hoping they put it together.

For all concepts, connecting the information with Case studies will allow for all core 
concepts to be embodied in a single life story. 

Explain w it h visuals

When explaining concepts, accompany any verbal instructions or explanations with 
supporting rather than competing diagrams or other forms of visual representation. 

The case studies provide visual touchstones in order to communicate the conceptual 
narrative, supporting the work done in previous and ensuing units.



Case St udies

Seeing t he Whol e St or y

The purpose of the Case Studies is to show the whole st ory embodied in the life of a single 
figure. However, we want students to have numerous opportunities to see the whole pattern. So 
in Modules One and Two it is reasonable to show short excerpts or film clips to familiarise 
students with case studies prior to the major figure for each year. 

We would suggest beginning Module Three with a Case Study which can become the discussion 
point for recalling what has been covered, and act as a touchstone as students prepare for their 
final assessment task. 



Some 
Resour ces

Case St udy Resources
Exemplar resource pack on the film 
Molokai which bridges The Good 
Works with the Common Good 
whilst revisiting the important 
points from the years eleven and 
twelve course. 


