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This demonstrates my significant and sustained outstanding performance in teaching, learning and 

scholarship across the 

summarised below: 

Course, Semester/Year 

program. An account of my past 2 years' TPE and CCE scores is 

TPE score CCE score 

4.6 n/a- not coordinator 

4.6 n/a- not coordinator 

n/a- no TPEs for this course 4.45 

4.84 4.44 

n/a- no TPEs for this course 4.49 

4.39 4.48 

4.67 n/a- not coordinator 

n/a- no TPEs for this course 4.17 

4.85 4.88 

n/a- no TPEs for this course 4.29 

These scores evidence my ability to provide not only an excellent learning experience for my students, but 

also my track record in leading high performing teaching teams through being consultative, responsive to 

feedback and willing to share ideas and knowledge. In addition to excellent TPE and CCE scores, my team 

and I consistently receive very positive feedback from students through internal focus groups. I take great 

pride in the collective efforts of my team, especially when I see comments from students in CCEs such as 

"CCE Quotes 1 and 2" in the Appendices section. 

I am passionate about providing excellent pastoral care to my students (and colleagues) and ensuring they 

feel inspired, valued and supported to learn optimally; I deliberately make sure they can see I value and 

act on their feedback. For example, in 2021 when I took on the role o lead, one 

of my first actions in response to feedback from students (and contemporary literature) regarding the 

importance of formative feedback was to overhaul assessment processes in my courses, to include formal, 

in-class debriefs of each formative assessment item and provide students with more study resources to 

help them prepare for end of semester exams. 

My flexibility and adaptability were only strengthened by the COVID pandemic, and feedback from 

students has and will continue to guide my approach to student centred teaching and learning practices. 

An example of a strategic initiative I took during the pandemic (and will continue to utilise) is to build "low 



activity weeks" into the semester, which allows greater flexibility for delivery of material to safeguard 

against staff and student absences, but most importantly it gives students something of great importance 

they have asked for - time and space to allow consolidation of material and personal self-care. I believe it 

is my responsibility to ensure they have this. A quote from a 2022 TPE that demonstrates the merit of this 

innovation and it's translation to effective pastoral care is provided in the Appendices as "TPE Quote 3". 

My commitment to enhancing curriculum delivery, teaching and assessment and building skill in my teams 

is additionally evidenced through: 

• The development of a quality improvement process for my teams (for all of the courses I

coordinate). This facilitates buy in from all team members to optimise course scheduling and

content, assessments and physical resources and in doing so provides job satisfaction and

opportunities for upskilling of staff. Examples of outputs achieved through QI processes include:

• The development of a structured resource catalogue, enabling more streamlined

and focussed application of contemporary literature to teaching materials

• The development of exam question banks, which has enhanced constructive

alignment, improved the efficiency of exam writing and resulted in the genesis of

more student study resources

• Acquisition of contemporary equipment for teaching, such that students are better

prepared for 

• Leading my team through a formal and structured "360 degree" peer review of each of our

teaching, which includes formal documented reporting of the process

• Being willing and comfortable to relinquish responsibility to my team to harness their skills, and

build their capacity and engagement

Examples of actions I have taken in developing curriculum to reflect contemporary evidence and practice, 

better suit accreditation needs and provide a better experience for the students: 

• Led the transition of the to on line and self-directed 

delivery, facilitating self-paced completion between students' clinical placements. This not only 

enhanced student learning but also allowed access to more  (an important 

strategic consideration as our student numbers increase). This model has received excellent 

feedback from students. Importantly, I updated the curriculum in a considered and strategic 

fashion ensuring we strengthened our accreditation requirements, helping to demonstrate that 

the program explicitly reflects the 

 





provided positive reinforcement to what is being taught and how it is being taught, but also 

provided some constructive feedback which I have acted on (such as embedding additional 

simulation-based teaching activities to help students better perform with 

-). I have added a quote to the Appendices from feedback emailed to me by one of our 

- partners, who manages student placements

-

My ongoing allows me to maintain close working relationships with-

industry partners, which benefits our students and curriculum. For example, my ongoing relationship with 

has led to them donating a new 

program, which the students would otherwise not have had access 

to. Additionally, continuing to work- is an excellent source of information that allows for informal 

evaluation of our program and how our students and graduates (and by extension our curriculum) are 

performing in the It also provides me with many real life, contemporary-

examples that I can develop into stories and reflections to share with students in my teaching. 

1) Achievements in RESEARCH {Not applicable for Teaching Scholar applicants) 

Research is an area of future development for me and is frankly an area that has been deprioritised as I 

juggle my various commitments outlined above in the Equity Considerations sections. 

I am invested in the development of research skills. I have started this journey by taking on the role of co-

supervisor for a project 

- which is expected to result

in publication in 2023. This project directly links into some of my other current leadership and program 

development projects, such as the creation of a training 

pathway and recruitment and retention of Aboriginal students. I have attended a Research Supervisor 

Induction workshop hosted by the UNDA HDR team this year to develop my knowledge of processes and 

procedures in this space. 

Above all else, I am committed to ensuring that I stay up to date with the ever changing landscape of 

evidence based practice and I deliberately dedicate time to doing this, and translating this into my 

curriculum. Additionally I dedicate time to ongoing professional and skills training - please see in the 

Appendices an indicative list of training I have undertaken during my tenure at UNDA, which I believe 

evidences my tangible commitment to the development of myself and others. 



Achievements in SERVICE AND ENGAGEMENT 

I take great pride in the strong, respectful, professional relationships I build with colleagues and students. 

Staff and students gravitate towards me for pastoral care, guidance and mentoring, reflective of my skills 

but more importantly my passion for supportive and authentic leadership. I engage in thoughtful 

relationship building within the wider university, not just at the School/Faculty level. I deliberately foster 

close working relationships and friendships with the marketing team, prospective student office and 

academics and support staff from other schools to facilitate a collegial and supportive, multidisciplinary 

network. 

The strongest evidence for my performance in service and engagement is reflected in my formal 2022 

performance review, whereby by rated my performance as 

"outstanding" against all performance domains. As part this promotion application, I sought 360 degree 

feedback from various members of the team within to capture their perceptions of my 

leadership capabilities and interpersonal skills, which I have shared in the Appendices as "staff feedback 

quotes". 

As the for , I perform a range of broad leadership and governance 

functions, including being directly responsible for the management of all student-facing matters such as 

(but not limited to): 

• Student advocacy, pastoral care and support

• All processes around exams, such as deferral and special consideration assessment and approval

• Collating, assessing and approving advanced standing applications including complex cases from

students with prior (overseas qualified) degrees.

• Leave of absence (temporary and long term), which requires governance of tracking and managing

student absence, including ensuring the integrity of missed learning opportunities and

assessments

• Program planning (including the development of bespoke planners for students in unique or

vulnerable situations)

• Disciplinary matters as required

• Managing student grievances

QILT data presents a narrative of program consistently performing well above the 

national average in Graduate Satisfaction domains. In the time period in which I have been in a leadership 

position within there have been further positive trends in domains directly related to 







 

$15,000 per year. Additionally, I was able to replace the course with content that was better suited 

to our needs. 

• Since my appointment to the stream lead position, I have

managed this stream with less FTE than in previous years (1.3 FTE, plus minor sessional support

compared to 2.0 FTE in 2020)

• Rationalisation of activity within the team. For example, reviewing and

subsequently removing the and reducing an excessive reflective

journal assessment load, both of which created significant strain on the students and staff without

adding demonstrable value. This directly contributed to the  efficiency: now

operating at 1.6 FTE (as opposed to 2.4 FTE when I was first appointed to this role). This equates to

a cost saving of approximately 0.8FTE academic salary. Additionally, the new framework of the

reflective journals I created now betters suits accreditation and practice threshold requirements.

• As course coordinator of- I removed all guest/sessional input from the course; instead

working with staff to develop our content using the expertise already available and saving the

University approximately 40 hours' worth of guest lecturer expenditure.

I undertook a significant role in 2022 re-accreditation process of the program. This included 

initial planning and structuring of our report in consultation with the Head of Discipline, as well as taking 

ownership of formal reporting of the Program's commitment to . 

This included completing a forma Commitment and- Professional Readiness 

Assessment Compass assessment and mapping the inclusion of  in the 

curriculum against the . Working alongside other 

members of the leadership team, I led various preparatory function for the panel's site visit 

(such as organising and leading a staff workshop to aid staff readiness, developing resources for staff, 

identifying and addressing shortfalls in curriculum and organisational processes). An identified shortfall in 

the process is that our needs to be more robust and that the program needs to 

recruit and retain First Nations people to our staff and student bodies. Consequently, I now lead a variety 

of projects to improve the program's 

performance in these domains. 

As alluded to above, I am a member of the group, and one of our key 

projects currently is the development of our futurellll program. As part of this consultative group, I 

have contributed to development of the initial business case, program curriculum, regulations, learning 

outcomes, admission processes and requirements, as well as all strategic and practical considerations 

related to the implementation of this program. I have also driven the inclusion of new courses that will 



service the needs of this program and the undergraduate program (for example; I proposed a new and 

- course that includes to better serve 

our professional and accreditation needs and advance the implementation of the 

-· My expertise in current practice and relationships with the have proven 

vital in this planning, as I have a contemporary understanding of unmet needs and 

the local 

I am committed to contribution to the 

colleagues. I am a member of the 

leading professional- body in 

profession, as well as my multidisciplinary 

which is the 

in this region. I have been appointed a member 

. This is expected to produce a publication later in 2022. Additionally, 

provides me with timely access to research and information regarding new innovations in-. For 

example, through a- forum regarding how other states and countries had innovated to deal with 

, I learnt about the novel concept of . From here I 

disseminated this concept and associated literature to my-colleagues at- and they were able to 

get a head start in professional development within the 

and upskill for the-

Additionally I am participating in a nationwide 

a collaboration of a large group of 

to produce a standardised set of video resources to teach 

to help them prepare 

collaboration, which is 

academics. Our primary goal initially is 

-

_, but will also result in many more long term outputs that service the profession. 

Both of the above examples directly speak to my-expertise and my demonstrated ability to lead 

and cooperatively participate in strategies for training for the profession. 

I would like to conclude this application by reiterating the immense pride I have in working for an 

organisation that so values pastoral care, excellence in teaching and learning and in doing so, provides me 

with opportunity to engage my passion for providing these services. I thank the panel for considering this 

application. 




