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1. Executive Summary 

The Learning and Teaching Office (LTO) is a national office established in August 2015 in recognition of 

the University’s commitment to support academic growth and professional learning. This is expressed 

through the LTO’s key mandate ‘to work with academic colleagues across all campuses to support the 

development of high quality teaching practices.’  

The LTO uses a model encompassing three categories of engagement with academic staff in order to 

meet the project objectives. Using this model members of the LTO engage in:  

1) Leading, promoting and influencing strategic initiatives in learning and teaching across the 

institution;  

2) Influencing and supporting Schools in adopting evidence-based practices of the sector; and  

3) Supporting small teams and individual academics in the development of high quality learning 

and teaching practices.  

 

At the institutional level, due to the crossover of purpose and focus in the learning and teaching space, 

the LTO continued to work closely with the University Learning and Teaching Committee (LTC) in 2018 to 

progress institutional priorities as outlined in the Learning and Teaching Strategic Plan 2014-2016. For 

example, at the request of the LTC, the LTO has led the Peer Review Project, the First Year Experience 

Pedagogical Framework, as well as the development of policy and procedures such as those dealing with 

assessment and academic integrity.  

In 2018 a stronger focus on promoting meaningful partnerships with Schools and the University’s 

research and support areas has meant that the development and embedding of transformative 

pedagogical skills (that ultimately enhance the student experience) has ensued. Such an approach is also 

important in addressing economies of scale given the small size of the LTO team. 

The LTO also effectively delivered support for the third category mainly through individual face-to-face 

meetings. It has been the experience of the LTO that such meetings lead to the development of trust 

and trust is needed for academics to enhance their sense of agency to explore and adopt new and 

evidence-based practices. The face-to-face support is usually of short duration, and once the change has 

taken place not only do academics often need much less face-to-face support to learn other new things, 

they become ambassadors for change in their School/Area. 

As an indication of how the LTO divided its time and resources in 2018, Figure 1 below provides an 

overview of the LTO’s leadership and participation in formally arranged events and meetings. The 

overview shows a strong focus on the Institution (26%) and School category (26%) interactions. This 

work was bolstered by the external relationship building interactions (20%) which, informed the LTO’s 

institutional focus through connection with national and international standards in the higher education 

sector, and internally (15%), strengthened LTO’s connection with School-based priorities.   
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Figure 1 Breakdown of the different purposes of meetings and events attended by the LTO team (as a 
percentage of total number of meetings/events)  
 

An emerging strategic focus of the LTO in 2018 was the ‘professionalisation’ of the teaching academic. 

To support this focus the LTO commenced foundational work to build institutional capacity in the 

Scholarship of Teaching and Learning (SoTL) in Higher Education. The objectives of capacity-building are 

to not only improve student outcomes, but also to provide greater opportunity for award and 

recognition of our educator scholars. These objectives were operationalised though two main initiatives 

in 2018 – the LTO hosted Educator Scholar Conference and the suite of education programs and 

resources, including the Graduate Certificate of Learning and Teaching for Higher Education (GLCTHE). 

The Conference and the education/professional learning programs along with all other LTO project 

objectives in 2018 are underpinned by the drive to encourage academics to use evidence-based practice 

and subsequently enrich the quality of learning and teaching at Notre Dame. 

The hosting of the Conference and the delivery of a suite of education courses are important LTO roles 

that fit in the third category of engagement (teams and individuals). The annual Educator Scholar 

Conference, on the Sydney and Fremantle campuses, fulfilled the strategic direction of the LTO to 

support academics across a continuum of growth underpinned by a scholarly approach to developing 

learning and teaching knowledge, skills and practices. The delivery of the GCLTHE strengthens Notre 

Dame’s commitment to pursue excellence in its academic endeavors in teaching and scholarship. The 

LTO also provided a range of Continuing Professional Learning (CPL)1 offerings in 2018, including support 

                                                 
1 CPL is a sector-preferred term for ‘professional development’ as it recognises the ongoing or lifelong nature of quality improvement as an 

academic teacher practitioner (Trevitt & Stocks, 2012) 

26%

26%20%

13%

15%

Institutional leadership and support Support for Schools/Areas
Institutional relationship building Support for individuals
External relationship building



5 

 

for Technology Enhanced Learning (TEL) by way of developing and piloting relevant eResources and 

delivering bespoke School/Area based workshops.  

 

Using an evaluation framework, this report provides a summary of the work of the LTO in 2018. In 

developing the framework the LTO is cognisant of the difficulties encountered when attempting to 

measure the impact of academic development work such as that undertaken by the LTO (Moya, Turra & 

Chalmers, 2018; Stefani, 2011). In addition to quantitative data, following the work of Bamber and 

Stefani (2016) regarding the creation of an evaluative framework, the LTO argues that like that of the 

transformation in practice identified above, so called “soft” and “indirect” outcomes may have profound 

consequences in “practice gains” (Harper & Nicolson, 2013, cited by Bamber & Stefani, 2016, p. 244). In 

understanding this, the LTO places value on the collective narratives of “those who have done the 

learning and taken it into practice” (Bamber & Stefani, 2016, p. 249) and the report identifies how the 

LTO is increasingly working in institutional learning and teaching strategy, and with more Schools/Areas 

and individual academics. However, while a framework is in place, the implementation is still in its early 

stages and a more nuanced picture of the exact extent of the influence, is needed. A plan is in place to 

collect such data in 2019. 

 

2. Introduction to the planning and evaluation processes of the LTO 

The work of the LTO is guided by the LTO Strategic Plan 2018-2020 (referred to as the Plan in this 

document). The focus of this Plan is to continue to develop the strategic initiatives that were identified 

at the inception of the LTO in 2015. Many of these initiatives sit within the broader institutional learning 

and teaching objectives of the Learning and Teaching Strategic Plan 2014-2016 and also derive from 

four other primary documents (see Table 1 below which outlines all primary documents that inform the 

Plan). The Plan also incorporates strategies that are a response to the recommendations made by the 

panel following an external review of the LTO in late 2017. Whilst the review panel commended the LTO 

for its numerous achievements, it was recognised that improvements could also be made (e.g. create 

strategies to further engage staff with LTO hosted CPL events; adopt a partnership engagement model 

working on joint projects with Schools; and to work with Schools to increase applications for learning 

and teaching awards and grants).  

 

The Plan comprises five learning and teaching development areas, articulated as broad goals:  

1. Educator Scholar  

2. Technology Enhanced Learning 

3. Curriculum 

4. Academic Integrity 

5. Communications and relationships 
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Table 1: Documents that guided the work of the LTO in 2018 

Document Explanation Overseen 
by 

Learning and Teaching 
Strategic Plan 2014-2016  

 Institutional document derived from the Notre Dame Strategic Plan. 

 Identifies learning and teaching objectives and priorities  

LTC  

Blended Learning Strategic 
Plan 2016-2018  

 Institutional document derived from the Learning and Teaching 
Strategic Plan 2014-2016. Identifies objectives and priorities for 
increasing use of Technology Enhanced Learning opportunities.  

LTC  

Learning and Teaching 
Office: Self-Assessment 
Report November 2017 

 Self-assessment report that measures the work of the LTO in 
achieving its mandate. This includes identifying achievements of the 
LTO as well as areas of improvement.  

LTO 

Report of a Review of the 
Learning and Teaching 
Office November 2017 

 

 Review of the LTO conducted by internal and external stakeholders.  

 Review addressed the LTO’s performance and achievements in 
delivery of services in support of the Objects of the University, the 
standard of service and professional practice of the LTO, its 
strengths and identified risks and opportunities for improvement.  

LTO 

The Learning and Teaching 
Office Strategic Plan 2018-
2020 

 LTO planning document identifies the priorities for the LTO over the 
next three years. It comprises five areas of learning and teaching 
development that build on the work of the Office from 2016 and 
2017 and maps against the University Learning and Teaching 
Strategic Plan and the Higher Education Standards Framework 2015.  

LTO 

LTO Work Plan: Mapping 
and measuring the work in 
2018  

 LTO planning document that maps, operationalises and evaluates 
tasks for 2016 against institutional priorities as identified in the 
above institutional documents.  

LTO 

 

Table 2 below provides a snapshot of how the strategic areas for development are articulated as a set of 

project objectives mapped to the Higher Education Standards Framework 2015. 

 

Table 2: A snapshot of how the LTO captures its work through its Strategic Plan 2018-2020 

Areas of Learning and 
Teaching Development 

Project Objectives Higher 
Education 
Standards 
Framework 
2015 

Target 
date 

1)    Educator Scholar 
The LTO aims to 
encourage academics to 
see professional growth 
as a journey of continual 
learning framed within 
the Scholarship of 
Teaching and Learning 

 

 

 

 

 

 

1)    Educator Scholar 
 

The LTO aims to 
encourage academics to 
see professional growth 

1.1) Post Graduate programs in Learning and 
Teaching in Higher Education  

Develop and deliver a suite of nested postgraduate 
qualifications in learning and teaching in higher 
education 

3.2.3 (b) 2020 

1.3) Higher Education Academy (UK) (HEA) 
Become a strategic partner with HEA which will 
provide ND with the capacity to formally accredit its 
programs in higher education and provide graduates 
with international recognition 

5.1, 6.3.1 
(a); 6.3.1 (b) 
& (c) 

2019 

 

https://www.notredame.edu.au/staff/work/LTO/the-LTO/reports
https://www.notredame.edu.au/staff/work/LTO/the-LTO/reports
https://www.notredame.edu.au/staff/work/LTO/the-LTO/reports
https://www.teqsa.gov.au/higher-education-standards-framework-2015
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The LTO aims to measure the effectiveness of its work through an evaluative framework focused on 

‘reach’ and ‘impact’. Reach pertains to the number of Schools/Areas as well as academics who access 

the support and services offered by the LTO. Impact pertains to “the difference that a project makes in 

its sphere of influence, both during and after the [implementation] period” (Hinton, 2016, p.1)). The LTO 

has created a five-level framework to measure the effectiveness of its impact:  

1. Awareness raising  

2. Advocacy for best practice  

3. Building skills (pedagogical and technical)   

4. Implementation (embedding into practice)  

5. Transformative practice.  

 

In 2018, members of the LTO debated how transformation is demonstrated, and by drawing on Mezirow 

(1991) came to the conclusion that ‘not returning to a previous practice’ makes the work of the 

educator transformational. Many academics are open to the idea of changing their practice; they have 

read about the benefits of student engagement for example. These academics can be well supported, 

for example, by our Learning Technologies and Academic Developers with online resources and 

workshops. However some academics find change difficult, but at the same time recognise that the 

changing student body, and/or outside pressures make change inevitable. Understanding this, the LTO 

takes the approach of developing transformational intelligence (van Schoor, 2003); i.e. simple skill 

development is not enough. Transformational change can only occur, according to this theory, by 

harnessing motivational intelligence, process intelligence and relational intelligence. Process intelligence 

is the simplest one, this is simply skill development - knowing what to do and how to do it. But without 

motivational intelligence (knowing what the benefits of the change are) and relational intelligence 

(realising the importance of the change to students and feeling supported by academic developers), the 

change cannot be transformational. 

 

The decision to use “levels of impact” reflects the recognition that academic growth is gradual and 

emerges from repeated attempts to absorb and trial new practices. Figure 2 illustrates the types of LTO 

activities and strategies that were used to support academic growth across the five levels of impact.  

 

 
Figure 2: Impact of CPL and examples of supporting LTO strategies and activities  
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To ensure that the LTO undertakes its work in a systematic continuous improvement cycle, goals are 

operationalised within the LTO as an “Annual Work Plan”. This Work Plan articulates annual objectives, 

tasks and indicators of performance. Table 3 provides an example of how the LTO defines and tracks its 

work over the course of one year. 

Table 3: Example of operationalising the work plan 

 

Data was collected via the following means: 

 Analysis of survey feedback on scheduled CPL activities using SurveyMonkey 

 Student satisfaction with courses and their lecturers 

 Direct consultation with key staff 

 Practice wisdom/team reflection (“knowledge, often tacit, which we draw on when we make 

professional decisions, often developed in the workplace.”) (Barber & Stefani, 2016, p. 248)   

 Unsolicited emails 

 Registration forms 

 

The LTO acknowledges that it is at the early stage of developing this reporting framework and as such it 

is continuing to explore methods to evidence the “level of impact” and “reach”. For example in the 

future, a more systemic reporting of demographic make-up (e.g., where academics are in their career 

path; whether they are sessional or tenured staff) will be in place to provide a clearer indication of 

reach.  
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3. Results 

The structure of this report follows the structure of the LTO Strategic Plan and the Work Plan. In doing 

so, each “project objective” is reported through a short narrative which outlines the action/tasks 

undertaken by the LTO to develop the initiative. It also includes quantitative and qualitative data to 

indicate impact and reach. As a national office all data is pooled, treating academics as a single cohort.  

The report also identifies what the LTO has determined as the associated measure of “level of impact” 

i.e., drawing on our “practice wisdom”. Table 4 (over the page) presents an overview of all strategic plan 

projective objectives, the levels of impact achieved against each project objective, as well as indicative 

reach (as indicated in the executive summary the LTO recognises that the data collection method 

requires further work).  

 

The following provides an example of how Table 4 has been constructed:  

 Project Objective – “1.1: Post Graduate programs in Learning and Teaching in Higher Education; 

Develop and deliver a suite of nested postgraduate qualifications in learning and teaching in 

higher education”.  

 Level of Impact - In its evaluation of whether the objective had been met, the team agree that it 

has evidence that demonstrates that some strategies have had a level 1 impact while others 

have met levels 2, 3 or 4. The range of levels is in recognition that the three category-model 

applied across the entire institution will mean that some academics will be embedding what 

they have learnt in the GCLT, while others will have only recently heard the LTO advocate for the 

need for scholarly evidence-based practice. Despite the delivery of this program, it is too early 

to know whether the learnings have been transformational.  

 Reach – 34 academics working at Notre Dame were enrolled in at least one course in 2018. The 

academics are drawn from all Schools/Areas bar two.   
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Table 4: Summary of the levels of impact achieved against each project objective 

 

Project Objectives 
 

Level of 
Impact 

 

Reach (#  of academics, 
campuses, Schools/Areas) 

1.1) Post Graduate programs in Learning and Teaching in Higher 
Education  

Develop and deliver a suite of nested postgraduate qualifications in 
learning and teaching in higher education  

1 – 4 34 academics  
 
All but 2 Schools/Areas  
  

1.2) Higher Education Academy (UK) (HEA) 
Become a strategic partner with HEA which will provide ND with the 
capacity to formally accredit its programs in higher education and 
provide graduates with international recognition 

1 – 3  12 academics 
 
Sydney & Fremantle; 8 
Schools/Areas 

1.3) Sessional academics 
Develop an institutional framework to support ND’s sessional 
academic workforce which will provide them maximum 
opportunities to become educator scholars 

In development  

1.4) Awards and grants 
Develop initiatives within the four dimensions of the ‘capacity building 
in scholarship for learning and teaching framework’ to further enhance 
the professionalisation of ND's academic community and, at the same 
time, increase the pool of potential award winners 

1 - 5 
 

11 nominations, 6 applications 
from 4 Schools/Areas resulting 
in 3 award winners across 3 
campuses 

1.5) Continuing Professional Learning micro modules 
Develop and deliver a suite of micro-modules that provide academics 
with ‘just in time’, ‘just for me’ eResources, which will attract RPL 

In development 

1.6) Educator Scholar Conference 
Further nurture a Scholarship of Teaching and Learning (SoTL) culture 
by growing the annual ‘Educator Scholar Conference’ 

1 – 2 for 
those that 
attended, 
and  
3 – 4 for 
those that 
presented 
at the ESC 

72 educators 
 
Sydney & Fremantle 
 
All Schools/Areas 

1.7) Peer Review 
Develop and support the implementation of the ND Peer Review 
Framework to support peer discourse and collaboration in learning 
and teaching practice 
 
 

1 – 2  
 

19 academics had teaching 
reviewed 
 
Sydney & Fremantle 
 
12 Schools 
 

2.1) Blackboard 
Increase the use of multiple features of Blackboard to further 
enhance the student learning experience 

3 – 5  
 

30% Schools/Areas attended 
“basic”; 10% “sophisticated “ 
Blackboard & 30% TurnItIn 
workshops (27 academics 
attended one-to-one meetings 
and 98 academics attended 
workshops) 

2.2) Personalised Learning Experience 
Provide academics with the support to design curriculum 
underpinned by best-practice principles of Technology Enhanced 
Learning (TEL) 

In development  
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Project Objectives 
 

Level of 
Impact 

 

Reach (#  of academics, 
campuses, Schools/Areas) 

3.1) Internationalisation of the curriculum 
Develop resources and accompanying CPL program to support 
academics teach to and design curriculum for both a diverse student 
cohort and one which meets the needs of a globalised world 

Not on scope for 2018 

3.2) Program and curriculum compliance responsibilities 
Support Program and Course Accreditation Committee (PCAC) in their 
quest to educate Schools in developing robust and compliant curriculum 
submissions 

3 Manager of LTO appointed to 
PCAC. All but 3 Schools/Areas 
represented on Committee 

3.3) Transitional curriculum 
Support the Learning and Teaching Committee in the design and 
implementation of an FYE institutional framework 

5 Pilot to embed academic 
literacies  
 
7 educators across 1 School/1 
Area 
 
Response to interest in pilot 2 
Schools 

3.4) Course outline 
Support the Learning and Teaching Committee in the design of a 
pedagogically focused course outline template 

1 – 2  
 

All Schools 

3.5) Prudentia 
Explore the feasibility of increasing the number of programs that are 
mapped in Prudentia and support Schools to embed it in their curriculum 
governance processes 

4 6 Fremantle Schools/Areas 

4.1) Academic Integrity Campaign 
Work with the Learning and Teaching Committee to create 
and implement a campaign to  further develop a culture of 
academic integrity 

1 - 5   All Schools  

5) Communications Building relationships 
The LTO aims to foster collaboration and partnerships with staff and 
other internal and external stakeholders in higher education 

1 - 3   All Schools/Areas 

 

As identified above, the following provides a short narrative outlining the action/tasks undertaken by 

the LTO to develop the initiative along with what the LTO has determined as the associated measure of 

level of impact and reach where possible. 

 

1) Educator Scholar 

A strong focus, and the area that occupies much of the time of the LTO, is that of supporting the 

educator scholar, i.e. the LTO works to encourage academics to take a scholarly, evidence-based 

approach to their learning and teaching and that they are committed to a growth mindset. As such the 

LTO identified seven project objectives in the area of educator scholar. The results of the objectives are 

outlined below. 
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1.1) Post Graduate programs in Learning and Teaching in Higher Education  

A key strategy in the LTO achieving its mandate is the delivery of the Continual Professional Learning 

(CPL) Program. The accredited component of the CPL program is delivered through the Graduate 

Certificate in Learning and Teaching for Higher Education (GCLT). In 2018 the GCLT continued to serve 

both Notre Dame staff and external fee paying students. Delivered online as a set of eBooks, there were 

41 active students, 17% of which were external which suggests that the new recruitment strategies are 

working. Nevertheless, the LTO recognises the need for a well-planned strategy to market the program 

to independent higher education providers who often have limited resources to provide well-developed 

scholarship opportunities for their academics.  

 

On a national scale, all Schools except for Law and Education, had academics enrolled in a GCLT course. 

In 2018 four students graduated from the GCLT. The TPE and CCE reports demonstrate strong student 

satisfaction with the courses and suggest that the LTO had reached impact levels 1 through 4, depending 

on the individual student:   

 “Innovative; 

 Regular facilitator announcement posts and strong presence in the forums made the unit feel 
well-supported; 

 The assessments were valuable  

 The course content, particularly the focus on technology enhanced learning and associated 
methods has been well integrated. This is very relevant to adult learners in workplace 
environments which are frequently resource poor and seeking to educate a number of learners 
from a variety of disciplines’ 

 I liked the forums, and collaborates, with the ability to communicate with a number of people 
from different areas and the combination of experiences; 

 The focus on teachers as facilitators is well done.” 
Open comments however also suggested that there is opportunity to further refine the assessment 

tasks and eBooks (e.g. ensure all links work).  

 

The LTO also began working on its commitment to offer a nested suite of postgraduate qualifications. As 

part of the accreditation process Schools are required to develop a business case for review by the 

Executive Committee. After careful analysis of offerings in the sector, the LTO determined that a gap 

existed in accredited programs targeted at enhancing learning and teaching in higher education. This 

gap is evident in the paucity of course offerings in this area, as well as through its online delivery mode 

(i.e. external). The decision to offer a suite of programs reflects the nature of academic work which has 

evolved to position academics as educator scholars who are continually growing their practice. 

Moreover, studies show that completing a university teaching diploma enables academics to drive 

deeper learning.  It also appears that academics increase their pedagogical skills when such courses are 

studied within the first three years of teaching (Marchant, González & Fauré, 2018). The suite represents 

a shift in the shape of the LTO. This new pathway will allow the LTO to develop as a centre of excellence 

with an active research agenda. The Executive Committee asked for further information in its 

deliberation of supporting the proposal and the LTO intends to respond in early 2019. 
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1.2) Higher Education Academy (UK) (HEA) 

In 2018, the LTO worked in partnership with Advance Higher Education (Advance HE) on a pilot project 

to support 12 academics (across multiple Schools and campuses) to become Fellows of its academy 

(known as the Higher Education Academy (HEA)). The HEA champions teaching excellence in higher 

education around the globe to improve student outcomes. The awarding of a Fellowship recognises 

individual educators’ commitment to excellence in learning and teaching in higher education. Notre 

Dame now has two Principal, five Senior, and two Fellows as a result of the pilot project. Publicity 

around the Fellowship has also led to the self-identification of two more Associate Fellows (earned as a 

result of participating in CPL at the university where they were formerly employed).  

 

The results demonstrate that the LTO has met the first three levels of impact (awareness raising, 

advocacy, building skills). Feedback from participants elicited through a focus group suggests that 

participants built their skills in reflective practice and in particular reflective writing. Whether this 

practice is sustained and whether the opportunity transformed practice is yet to be determined. It is 

expected that the inaugural pool of Fellows will be instrumental in mentoring colleagues who wish to 

apply for Fellowship in the future and indeed one strong indicator of transformation is the ability of 

participants to become mentors for academics seeking to become learning and teaching fellows, and in 

particular HEA Fellows. To investigate the impact a focus group was conducted. While the focus group 

participants suggested a willingness to support colleagues, participants expressed concerns regarding 

their capacity to do so, citing heavy workload pressures. As part of Phase Two, the LTO is now 

considering the type of “partnership” with Advanced HE best suited to the needs of Notre Dame. 

Moreover, it will be interesting to establish in 2019/2020 whether Notre Dame HEA Fellows are using 

their new skills when teaching students e.g. do Fellows have a better understanding of how to teach and 

assess reflective practice? It will also be interesting to know whether Fellows are applying their skills to 

seek recognition and rewards for learning and teaching (i.e. levels of impact 4 (implementation) and 5 

(transformative practice). 

 

1.3) Sessional academics 

Responding to the needs of sessional academics is an important matter, especially given that the ratio of 

sessional to permanent academic staff is approximately 63% (according to an extract of the data in the 

Notre Dame staff system in August 2018).  LTO’s two Learning Technologies Developers have provided 

considerable support to sessional academics especially in relation to Blackboard. Detail regarding 

satisfaction rates are discussed in Section 2 (Technology Enhanced Learning) of this report. Additionally, 

in recognition of the commitment to learning and teaching by sessional staff one of the five inaugural 

LTO Educator Scholar awards were specific to sessional staff (see Section 1.6 Educator Scholar 

Conference). Nevertheless, the LTO recognises that more support needs to be provided to sessional 

academics. As such, data collected by the LTO through a benchmarking exercise using “Benchmarking 

Leadership and Advancement of Standards for Sessional Teaching’ (blast) conducted in 2017 will inform 

the creation of the framework in 2019/2020. In the meantime, the LTO has used social media (Twitter 

and Facebook) to keep sessional staff abreast of CPL opportunities and good ideas and practices across 

the sector. 
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1.4) Awards and grants and the Capacity Building Framework 

The LTO has identified that the current processes for learning and teaching awards would benefit from 

reimagining how to build the capacity of academics so that they are eligible for award and recognition. 

Moreover, the existing approach, though it has to a degree served its purpose of promoting, capturing 

and recognising exemplary practice, did not systematically promote capacity building. This led the LTO 

to develop the ‘Capacity Building Framework’ (see Figure 3 below). The Framework was subsequently 

endorsed by Academic Council in 2018. It will be operationalised in the University Learning and Teaching 

Plan 2019-2021.  

 

 
 

Figure 3: The University of Notre Dame Capacity Building Framework  

While the Framework will undergo development in 2019, in 2018, there were eleven nominations for a 

Vice Chancellor’s Award for Promoting Excellence in Teaching, Learning and Supervision (PETLS) (down 

from 14 in 2017). A total of six completed applications were submitted, representing a conversation rate 

of 54% from nomination to submission. Based on the quality of the evidence presented by nominees to 

demonstrate how they met the predetermined criteria, the following awards were presented:  

 Category A - ‘Initiatives that enhance student learning’ 

o Gillian Kennedy and Anna Dwyer (Nulungu Research Institute, Broome)  

o Liz McKenna (School of Education, Sydney) 

 Category B - ‘Teaching’  

o Greg Hine (School of Education, Fremantle).  

All nominees are provided with the opportunity to engage with the LTO in the development of their 

applications and as a result of the feedback provided to nominees the LTO have determined that 

significant skill building in evidencing learning and teaching occurred; level of impact 3 (building skills). 

In 2019 the LTO intends to work with the five nominees who did not proceed to submission so that 

they may further develop their applications.  
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The LTO recognises that submissions were low and although there was equivalency across the three 

campuses, it was not equivalent across Schools/Areas (see Table 5).  The LTO acknowledges that it needs 

therefore to work with Schools to advocate for academics to be rewarded and recognised. In line with 

this strategy, the DVCA and the LTO agree that greater transparency around the awards’ process would 

be useful. In response, the LTO intends to undertake an extensive review of learning and teaching 

awards in 2019. It is expected that the review will lead to increased engagement from academics. 

 

Table 5. Summary of submissions for PELTS Awards in 2018 

School  Campus Award Category  Award Sub-Category 

Education Fremantle Teaching  Undergraduate 

Nulungu 

Research 

Broome Initiatives that Enhance Student Learning Indigenous Education  

Business Sydney Teaching  Undergraduate; Early Career 

Business Fremantle Teaching  Early Career 

Education Sydney Initiatives that Enhance Student Learning Innovation in curricula, resources and 

approaches to student learning 

Arts & 

Sciences 

Fremantle Leadership in University Teaching & 

Learning 

N/A 

 

Another response to building capacity was the decision of the LTO to provide seed grant funding for 

Scholarship of Learning and Teaching (SoTL) projects created by Notre Dame staff. Before funds were 

announced the LTO created a policy and procedure for the grants. The plan is to forward the documents 

to the LTC for review and approval.  

 

1.5) Continuing Professional Learning through micro-modules 

Progress was made in the development of micro-modules in 2018. This included the trial of a number of 

designs that engage learners at a point of need and at a time and place that best suits them. EDUC5117 

Principles and practices of assessment and evaluation, and EDUC5115 Introduction to teaching in higher 

education were chosen as the starting points of this process. The design also incorporates the 

opportunity for the learners to apply for recognition of prior learning should they go on to successfully 

complete the assessment tasks associated with a group of micro-modules. See Appendix A for more 

details regarding the design and the micro-modules currently in development for EDUC5117. Micro-

modules arising from EDUC5115 that are also in development are: “The Flipped Classroom”, “Reflective 

Practice”, “Creating Teaching Philosophy statements” and “Universal Design”. The LTO also recognises 

that there is an opportunity to lead a discussion on micro-credentialing at Notre Dame and will 

endeavor to begin this in 2019.  

 

1.6) Educator Scholar Conference 

In 2018, the LTO revised the structure and clarified the purpose of the annual Educator Scholar 

Conference that it hosts. The focus on nurturing the Scholarship of Teaching and Learning (SoTL) 

remains but now also includes the explicit incentive of an award for educators to present. The following 
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awards were available on both the Sydney and Fremantle campuses: presentation that successfully 

communicates a SoTL project in an engaging and compelling manner; project demonstrating student 

learning through the use of Technology Enhanced Learning (TEL); sessional academic for a project that 

enhances student engagement; collaborative SoTL project by an academic and student; and academic 

new to SoTL research. Held at Fremantle and Sydney on the 12th and 19th of October respectively and 

attended by a total of 76 staff across the campuses (38 each on Sydney and Fremantle) we were blessed 

to have Professor James Arvanitakis, Pro Vice Chancellor (Research and Graduate Studies), University of 

Western Sydney, as the keynote speaker. His keynote address truly embodied engagement, with 

conference participant Christine Gietz (School of Education, Sydney) reflecting: 

James is clearly a proponent of “practice what you preach” as he presented his message that our 

teaching must be engaging and relevant if we are to reach our students… James also made us 

laugh, frequently; and his joy and our enjoyment of that reminds us that teaching and learning is 

a gift and gifts should be treasured for what they bring us – both to us educators and to our 

students. 

 

Demographic data and feedback about the conference was collected via survey. Of those that 

responded approximately 73% were permanent and 27% were sessional academics and the split 

between those identifying themselves as early career and senior academics was approximately 

even. Almost all Schools were represented and Areas included the Library  and Research Office. 

 

In regards to the conference 78% “strongly agreed” that “the atmosphere was enthusiastic, 

interesting and conducive to a collegial professional exchange” and 60% “strongly agreed” that 

“the session was informative and has given me new ideas and insights into the topic”. Three major 

themes were identified from the open comments by participants about the best aspects of the 

conference: cross-discipline dialogue; listening to different and innovative research topics being 

undertaken at Notre Dame; and hearing from an external expert. While the response was not as 

enthusiastic as those identified above, 43% “strongly agreed” and 36% “agreed” that “the session 

content and strategies will be used in my work”. The latter is not surprising given that the focus of 

the conference is on evidence of scholarly investigations, rather than practice sharing and 

suggests that while the LTO provides opportunities for the latter, the LTO needs to concentrate 

on creating an educator scholar culture.  

As described above, the conference is also an opportunity to promote and reward SoTL practice. 

The following is a list of the presenters, including award winners:  

 Prof. Frank Bate and Effie Mangharam (School of Medicine, Fremantle). Award for a 

Presentation of a Project Demonstrating Student Engagement Through the Use of 

Technology Enhanced Learning 

 Dr Lorna Davin, Dr Kylie Russell, Prof. Frank Bate and Dr Dylan Griffiths (School of 

Medicine, Fremantle) 

 Lorraine Day and Dr Derek Hurrell (School of Education, Fremantle) 

https://www.jamesarvanitakis.net/bio
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 Daniel Griffiths (Notre Dame Study Centre, Sydney). Award for a Presentation by a 

New or Less Experiences academic fostering SoTL and Award for a Presentation that 

Successfully Communicates a SoTL Project in an Engaging and Compelling Manner  

 Michelle Gorzanelli, Lesley McNab, Louise Johnston and Dr Kathie Ardzejewska (LTO, 

Notre Dame Study Centre, Sydney, School of Nursing, Sydney) 

 Mark Hornshaw (School of Business, Sydney) 

 Dr Shannon Kennedy-Clark and Prof. Boris Handal (School of Education, Sydney) 

 A/Prof. Glenn Morrison (School of Philosophy and Theology, Fremantle) 

 Dr Ainslie Robinson, Michelle Gorzanelli and Dr Kathie Ardzejewska (LTO) 

 Dr Thuan Thai, Kate Hartup, Adelle Colbourn and Dr Amanda Yeung (School of 

Education, Sydney). Award for a Presentation of a Project Demonstrating Student 

Engagement Through the Use of Technology Enhanced Learning 

 Dr Anna Williams, Lynn Thompson and Prof. Sally Robertson (School of Nursing, 

Sydney) 

 Meredith Willmott, Dr Heidi Waldron, A/Prof. Angela Alessandri and Dr Katherine 

Gardiner (School of Medicine, Fremantle). Award for a Presentation that Successfully 

Communicates a SoTL Project in an Engaging and Compelling Manner  

 Dr Kate Winchester, Anthony Lewry, Darcy Gilroy and Kylie Kam (School of Education, 

Sydney). Award for a Collaborative SoTL Presentation by an Academic and Student 

 

The breadth of scholarship and the reflection of the keynote and survey responses suggest that the 

conference met at least level 2 (advocacy) for those in attendance. The list of presentations also 

demonstrates the operation of the LTO at levels 3 (building skills) and 4 (implementation), in partnering 

with Schools/Areas to build capacity not only in the research of teaching and learning, but also in the 

need to make learning and teaching decisions based on evidence. Academic developers also worked 

closely with four of the presenters, assisting them in the refinement of the abstracts through increasing 

their knowledge of the characteristics of SoTL.  

 

The LTO plans to increase the number of attendees at the 2019 conference by providing earlier 

notification of the conference dates and greater lead time to prepare presentation abstracts. The dates 

for the conferences have also been moved to coincide with the semester break at the request of the 

National Learning and Teaching Group. It has also been identified that improvements need to be made 

to the criteria used to assess abstracts and to the resources on the LTO webpage. In another capacity 

building initiative, one-to-one support will be offered to those whose abstracts are not chosen as 

presentations for the conference. It is envisaged that the support would include suggested revisions to a 

project so that it meets the characteristics of SoTL in preparation to submit an abstract the following 

year. 

  

1.7) Peer review 

At the request of the LTC, the LTO led a pilot of the tools for the review of face-to-face teaching and 

course outlines. The face-to-face tool was revised following feedback from the LTO hosted forum on 

file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/ESC%20Powerpoint_Gorzanelli%20McNab%20Johnston%20Ardzejewska_FINAL.pptx
file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/Educator%20Scholar%20presentation%20Mark%20Hornshaw.pptx
file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/Developing%20PST%20Data%20Literacy%20final%20121018%20skc.pptx
file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/Kate%20%20Thuan%20-%20ND%20Scholar%20Conference%20Presentation%20v2.1.pptx
file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/PHC_Curriculum%20Development%20Project.pptx
file://///nd.edu.au/Drives/Administration/LTO/Educator%20Scholar%20Conference/2019/Webpage/2018%20ESC%20Reflection%20and%20Presentations/Edit_Winchester_LTOconference2018.pptx
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peer review in October/November 2016. The new tool was framed around the University of Notre Dame 

Quality Learning and Teaching Framework. Twelve Schools across both campuses and 19 academics 

nominated to participate in the pilot. The findings of the pilot will inform the creation of a ‘University 

Peer Review Framework’, underpinned by theory and resources to support academics to engage in peer 

review. It was agreed that to better understand the information academics need prior to, during and 

after engaging in peer review, no support material would be provided to pilot participants. Instead, the 

focus groups conducted with those who participated in the pilot would explore the type of resources 

that would need to be developed. This approach suggests that the levels of impact 1 and 2 (awareness 

and advocacy) were reached at this stage of the project and that the reach across campuses, Schools 

and Areas was strong. On a very positive note, the draft face-to-face tool was presented at the Higher 

Education Research and Development Society Australasia (HERDSA) Conference 2018 where it was met 

with strong interest from the audience. The academic developers intend to disseminate information 

about the face-to-face tool via a peer reviewed journal article in 2019.  

 

2) Technology Enhanced Learning (TEL) 

The incorporation of Technology Enhanced Learning brings both opportunities and challenges. In 

concert with the Blended Learning Strategic Plan (2016-2018) the LTO has steadily advocated that 

teaching pedagogies and strategies mediated through technology (where relevant), can increase student 

engagement, encourage deeper approaches to learning, and increase flexibility of learning beyond the 

classroom. Two project objectives sit within this area of learning and teaching development. To date, 

given staffing patterns within the LTO (responsibility for Blackboard administration; and only one FTE for 

the first half of 2018), and the importance of the Learning Management System in the lifecycle of a 

student, the focus of the Learning Technologies Developers has been on providing CPL in how to use 

Blackboard. As the report below indicates, the LTO can in 2019 broaden its focus regarding TEL to 

provide support for academics to incorporate TEL into curriculum design.  

 

2.1) Blackboard  

Since 2016, the LTO on behalf of the LTC, has collected data on the reported confidence of academics in 

using TEL and Blackboard and other TEL tools. The annual survey also identifies the successful 

incorporation of TEL and gaps in knowledge, skills and application of TEL by academics. Changes in 

academic staffing and the inability to track individual respondents over time means that there are 

limitations in generalising the findings. Nevertheless, the data provides a snapshot of the practice of 

academics demonstrating that respondents in 2018 had a high degree of confidence in applying many of 

the technological aspects of Blackboard. It also shows an increasing interest in the adoption of TEL at 

Notre Dame where 70% of respondents “strongly agree” or “agree” that TEL is valuable to their 

teaching. The survey also indicates priority areas in which the LTO should provide CPL, namely universal 

design and learning analytics. Both areas are increasingly important in responding to support for, and 

retention of, increasingly diverse learner needs. The confidence of academics to manage the evaluation 

of student learning through deployment of an online Blackboard survey was also low. The LTO is well 

placed to promote this simple tool to assist in the triangulation of teaching evaluation data. 
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The LTO Learning Technologies Developers (LTDs) delivered customised presentations on basic 

Blackboard tools to 30% of Schools/Areas and customised presentations on “more sophisticated” tools 

to 10% of Schools/Areas to meet the needs of early adopters/champions of TEL. Similarly, two sessions 

regarding Blackboard analytics for early adopters were run on each campus. TurnItIn (TII) workshops 

were also conducted for 30% of Schools/Areas. This translates to approximately 27 one-to-one meetings 

and 98 academics attending a workshop led by the LTDs. 

 

Surveys evaluating the satisfaction of participants demonstrated a consistent pattern of strong 

satisfaction (average = 90%) on a global scale, with over 90% of participants confirming their willingness 

to recommend the CPL sessions to another colleague: 

 The best aspects of the sessions were: “[the LTDs] enthusiasm and knowledge”; “[the LTDs] 

presentation”; “you taught the old dog new tricks” 

The LTDs also offered individual consultations on learning technologies, with an increasing number of 

academics taking advantage of this support. Some unsolicited emails included the following comments:  

 “The new feedback studio … [the LTD] helped us with will prove to be a huge benefit for all our 

courses with large numbers of students.” (School of Philosophy and Theology) 

 “We were very blessed to have you!” (School of Philosophy and Theology)  

 “Thank you for your helpful instructions” (School of Medicine)  

 “A really comprehensive set of resources” (School of Medicine) 

 “I really appreciate your help and follow up with this” (Notre Dame Study Centre). 

 

While difficult to determine an exact causation, the increase of TII links on course sites from 11% to 20% 

may be read as a strong sign of increased confidence of academics to use the software. This is borne out 

in the TII Survey which the LTO developed and delivered (2016 and 2018). The 2018 survey showed an 

increase in respondents using TII, from 55% to 65%. Moreover, academics increasingly reported using TII 

to educate students about academic integrity and academic writing increasing from 79% to 85%.  

The workshops, individual consultations, and the survey responses suggest that the reach of the LTO 

with respect to Notre Dame’s use of learning technologies is wide. This has played a role in supporting 

and influencing many academics to embed their learnings and transform their practice i.e. impact levels 

3 (building skills), 4 (implementation), and 5 (transformation). 

 

3) Curriculum 

3.1) Internationalising of the curriculum  

This is a focus area for 2019. However, in 2018 the LTO created a new course Global Learning in Higher 

Education as an elective for the GCLT.  The course is designed to ensure that academics are qualified to 

create inclusive student experiences so that outcomes are similar for international and domestic 

students in turn increasing international student enrolments and raising the international student 

profile at Notre Dame. The course is also designed to raise the awareness of academics to the need to 

develop linkages with strategic international partners and enhance students’ employability in a global 

economy. More specifically the following outcomes are constructively aligned with the content and 



20 

 

assessment tasks: critically review international trends and pedagogies in higher education; examine 

how learning and teaching differs between cultures; design inclusive curriculum which supports learners 

from diverse backgrounds and design curriculum that supports the development of knowledge, skills 

and the application thereof, required for employability in a global economy. The intention is to also 

create a set of micro-modules in tandem with the development of the course in 2019. 

 

3.2) Program and curriculum compliance responsibilities  

In the latter part of 2018, the terms of reference for the Program and Course Advisory Committee 

(PCAC) were modified by the PVCA to include in its membership the Manager of the LTO. The role of the 

LTO in this space is to provide expertise regarding curriculum design, especially in relation to 

constructive alignment. This would be delivered through feedback to Schools on the curriculum 

submitted for review by PCAC and through PCAC facilitated workshops. Relying on professional practice 

judgement it appears that the expectation is being met as feedback from the LTO appears to be raising 

awareness (level 2) of the requirements of TEQSA and the Higher Education Standards (2015) (1.4.1.3; 

3.1, 3.2, 3.3, 3.4, 3.5, 6.3.1 & 6.3.2). It also appears to be building skills (level 3) in constructing intended 

learning outcomes for some proponents presenting to PCAC. Plans are underway for the PCAC members 

to provide greater support to Schools in 2019 through the delivery of workshops. 

 

3.3) Transitional curriculum  

In 2017 the LTO was asked by the LTC to lead a working group to develop a University framework for the 

First Year Student Experience. The LTO recognises that there is considerable expertise in parts of the 

University and so was hoping to draw on this. Unfortunately, the fluid membership of the group stalled 

the process. In its place the LTO led a pilot of an embedded approach to academic and professional 

writing skills in the first year foundation course of the School of Nursing, Sydney. The pilot was 

conducted as a collaborative SoTL project between the LTO, School of Nursing, Sydney and the Notre 

Dame Study Centre, Sydney. The pilot was predicated on providing support for all students, and to open 

opportunities especially for students who do not avail themselves of the support provided by the Study 

Centre, but who would do well to receive such support. A significant focus in designing the pilot was the 

need to scaffold and to provide time during face-to-face sessions for students to work on assessment 

tasks. This required the inclusion of a weekly, one hour workshop delivered by the Study Centre in 

addition to the regular discipline content lecture and tutorial.  

 

Key to the embedded approach is the appreciation of specific expertise, an understanding that it will take 

considerable time and energy, and early identification of the milestones. This includes: discussions to 

“sell” the embedded approach and create the team; curriculum re/design; and peer moderation of tasks 

leading to a calibrated marking team. Essentially the success of the project relied heavily on the position 

that student academic literacies are “every academic’s business” (Gunn, Hearne, & Sibthorpe, 2011).  

 

The pilot bodes well for creating a university framework given that the impact has been 

transformational (impact level 5) for the School of Nursing and the Study Centre and the students. The 

transformation of academic practice occurred through a community of practice (CoP) which met every 
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two weeks to discuss and create new curriculum including assessment design, corresponding teaching 

practice, and the development of teaching and learning resources. Being part of the CoP allowed 

academics to undertake a pedagogical shift where they saw their role even more clearly as one which 

needs to provide explicit instruction about academic literacies as well as discipline content to enable the 

success of students’ transitioning to university.  

 

Descriptive statistics drawn from a survey of students (n=240) suggested high student satisfaction with 

students agreeing or strongly agreeing to the following: 

 77% aware of academic writing skill needs early in the program 

 73% feel confident to complete assessments in other courses 

 74% could see how Plus One (name of pilot) supported understanding of content 

 86% could take Academic Literacy Skills and apply them to other courses 

 

Students also reported increased confidence demonstrated by the following rates of agreement: 

 78% paraphrasing skills had improved 

 81% good understanding of APA referencing 

 88% know when to reference 

 80% know how to reference 

 58% writing skills have improved 

 74% increased confidence moving from the first assessment tasks to subsequent writing tasks 

 68% developed skills to interpret a grading rubric. 

 

The LTO and the Study Centre are having conversations with other Schools about an embedded 

approach. For example, the Notre Dame Study Centre, Fremantle and the School of Business, Fremantle 

is collaborating on a project that incorporates a focus on well-being underpinned by a commitment to 

future-proof alumni. In Sydney, conversations have been held with the Schools of Business and Law. 

 

3.4) Course outline  

In 2018 the LTO led the pedagogical review of the Notre Dame Course Outline Template against a range 

of samples from within Notre Dame and from other Australian universities.  The review was undertaken 

in response to a request from the LTC to evaluate the extent to which the template reflects current best 

practice. The review found that in general, there was strong alignment between the key elements of the 

current Notre Dame template and those of other Australian universities, but that the positioning of the 

template does not sufficiently reflect the shift towards student-focused learning and teaching practices. 

The current template tends to focus on quality management concerns, policies and processes, while 

identified good practice across the sector tends to privilege student learning including learning 

expectations, transparency in assessment, and concise curriculum mapping.  Thus in order to meet the 

regulatory requirements as expressed in the Higher Education Standards (2015), the review found that 

there was a need to revise the template in language, tone and content to be more student focused.  

Importantly, a number of sector-based examples expressly identify the course outline as a learning 

contract between a university and its students. The recommendations also recognised the potential 
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impact of other current LTC initiatives such as: revision of the academic integrity policy, procedures and 

practices; revision of the graduate attributes; revision of the assessment policy and practices; and the 

development of an academic peer review framework. In addition, recent indications from the LTC 

Assessment Policy Working Group suggest that information regarding copyright, intellectual property, 

and assessment procedures (which is detailed in the current template) will in future be captured by the 

relevant policy or procedure, and will supersede the existing Policy: Unit Outlines, which could 

thereafter be rescinded. Given the various University learning and teaching initiatives and feedback on 

the template (which asked for some further reflection), it was agreed to pick up the project towards the 

second half of 2019. The report was shared with Academic Council and so meets impact levels 1 

(awareness raising) and 2 (advocacy). 

 

3.5) Prudentia 

Prudentia was originally established, trialed and implemented in the School of Medicine, Fremantle. The 

project, aimed at creating a generic shell suitable to map curriculum from a range of disciplines, has 

been led by an advisory working group from the LTO, School of Medicine, Fremantle, Notre Dame Study 

Centre, Fremantle and a software engineer. In 2018, six Fremantle Schools/Areas trialed the mapping of 

their curricula and collaborated with the working group to provide feedback on the process: School of 

Arts and Sciences, Notre Dame Study Centre, School of Physiotherapy, School of Nursing and Midwifery, 

and School of Medicine. The focus on Fremantle follows the opportunities to access a number of small 

local grants. The feedback and its resultant problem solving discussions worked to inform the next stage 

of development for the generic shell. This type of community of practice sits within impact level 4 

(implementation). 

 

4) Academic Integrity 

4.1) Academic Integrity Campaign  

The Tertiary Education Quality and Standards Agency (TEQSA) has increasingly focused on academic 

integrity to ensure that students graduate having met the intended learning outcomes of their 

qualification. In response, Notre Dame has developed a number of strategies to ensure academic 

integrity across the whole institution. This has primarily been achieved by embedding academic integrity 

into student learning and assessment using a multi-layered approach framed as the values of an 

intellectual life and the expectation that our graduates behave ethically in their chosen profession. In 

2018 the LTO worked with both Notre Dame Study Centres and the Library to produce a rubric which 

assessed academic integrity skills. Underpinning the design of the rubric was the ‘growth approach’2; 

that is students are on a continuum of learning and rather than thinking that students have failed at 

something, they are encouraged to frame their work as ‘not there yet!’  

 

                                                 
2 Dweck, C. (2014) The power of believing that you can improve. [Video File] Retrieved from 
https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve  
 

https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve
https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve
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Subsequently the DVCA requested that Deans ensure that the Academic Integrity Rubric be embedded 

in ‘First Year Foundation Courses’ from Semester 1, 2018. To determine the effectiveness of the new 

approach, the LTO led a collaborative research project with those identified above. While it was not 

clear how many Schools used the Rubric, a survey of students (n=194) (most responses were from the 

School of Nursing, Sydney where the survey was conducted in class) and focus groups of academics 

suggested that both students and academics found using the Rubric was positive. Furthermore, students 

reported that they understood academic integrity as a result of the Rubric and it was highly valued. 

Academics also reported that they used a number of strategies to support students to grow including 

one-to-one, face-to-face meetings, drop-in sessions, and referral to the relevant Study Centre. While it is 

difficult to determine reach, it is estimated that like the pilot of the embedded approach outlined in 

Section 3.3.  Academics who used the rubric developed and embedded their skills in explicitly teaching 

academic literacies (levels 3 (building skills) and 4 (implementation)). However, discussions with 

academics identified that while the growth approach was a good underpinning framework, some also 

wanted academic integrity to exemplify catholicity as evidenced in the quote below: 

“absolutely supportive of the idea that we need a growth approach because really you’re trying 

to foster habits … If this is a tool for academics to start to teach the principles and the rules, 

then that works … [however] if academic integrity is now symbolized or exemplified or 

materializes in this rubric, then it doesn’t leave that page and it doesn’t become a virtue that we 

all start to embody. So I think it might be a lot to do with the stuff around it.” 

 

Academics also identified that the criteria for “paraphrasing” required modification and that the process 

for resubmission and reporting needed review. The feedback will be reviewed by the Director of the 

Notre Dame Study Centre, Sydney who will have stewardship of academic integrity institutional 

strategies from 2019. In addition plans are underway for a University-wide campaign on academic 

integrity in 2019, which in line with the idea of virtues will explore ethical scholarship. 

 

5) Communications and relationships 

5.2) Internal Relationship Building 

As indicated in the Executive Summary of this report the LTO has recognised that given it is still relatively 

new, it needed to continue to explore strategies to bring about increased engagement by academics 

with the LTO. Central to this belief was the need to ensure strong partnerships with Schools/Areas, 

facilitated by increased communication regarding the work of the LTO.  This included the use of social 

media. It also included devoting time to meet with Deans and Associate Deans (Learning and Teaching) 

and their equivalents in order to hear about their learning and teaching goals. The Director and/or the 

Manager of the LTO met with every School. Projects were subsequently undertaken with: School of 

Nursing, Sydney, School of Education, Sydney, Notre Dame Study Centre, Fremantle and Sydney, School 

of Physiotherapy, Fremantle, School of Business, Fremantle and the Library, Sydney and Fremantle. This 

suggests that the reach of the LTO is substantive, but there are still some gaps in relationship building.  
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The LTO also plays a key role in University learning and teaching strategy. This is evidenced by 

membership of a number of committees including: Learning and Teaching Committee, Education 

Technologies Advisory Group (eTAG), Program and Course Accreditation Committee, Assessment Policy 

Working Party, Academic Integrity Collaborative Group, Review of the Teaching Performance and Course 

Content Evaluations, Graduate Attributes Working Party, First Year Experience Working Party, TEL 

Interdisciplinary Meeting, Awards Selection Advisory Panel, The Australasian Council on Open, Distance 

and e-Learning (ACODE) Benchmarking Working Party, Prudentia Working Party, Managers’ Meeting, 

and Deans’ Meeting.  

 

The LTO also strongly supports the Objects of the University by attending a variety of events including 

book launches, Institute of Ethics and Society Q&A, the formation series, all staff functions such as Mass 

and morning tea. The LTO believes the commitment to the strategies outlined is bearing fruit and will 

continue the approach to increase its reach in 2019.  

 

5.3) External Networking  

As outlined in project objective 5.2 the focus of the LTO has been building internal connections. 

Nevertheless to ensure that the LTO is abreast of what is happening in the sector members of the LTO 

are active participants in a number of external organisations:  

 Australian Collaborative Education Network (ACEN) shares information regarding Work 

Integrated Learning. 

 Australian Council for Private Education and Training (ACPET) is the peak body representing 

quality private education providers and provides various professional development 

opportunities, including benchmarking. 

 Australian Council on Open, Distance and e-Learning (ACODE) is the peak organisation for 

universities engaged or interested in technology enhanced learning and teaching.  

 Blackboard International provides regular updates about their system including reports and 

webinars. 

 Council of Australian Directors of Academic Development (CADAD) is the peak professional body 

of directors who have responsibility for academic development in their institution.  

 Higher Education Private Provider Network (HEPP-QN) shares information and project 

involvement around the Higher Education Standards Framework.  

 Higher Education Research Development Society of Australasia (HERDSA) is a scholarly society 

for people committed to the advancement of higher and tertiary education. It promotes the 

development of higher education policy, practice and the study of teaching and learning. 

HERDSA encourages and disseminates research on teaching and learning and higher education 

development. It also works to build strong academic communities. 

 Quality Managers Network shares information and practice in quality management processes. 

 Talking about Teaching and Learning (TATL) is a network of discrete groups of Australian 

reflective practitioners who meet to enhance their teaching and learning. 

http://acen.edu.au/
https://www.acpet.edu.au/
http://www.acode.edu.au/
http://www.cadad.edu.au/
http://www.avondale.edu.au/about/heppqn/
http://www.herdsa.org.au/
http://www.hes.edu.au/services-initiatives/higher-education-compliance-and-quality-network-hecqn/nsw-act-and-victorian-quality-managers-networks/
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 TurnItIn provides regular updates about its product including fortnightly administrator meetings, 

webinars and annual conference for educators. 

 UTS First Year Experience Network shares information and strategies to support successful 

student transition. 

 West Australian Network for Dissemination (WAND) is a network of WA universities supported 

by national funding (now Department of Education & Training - formerly Office of Learning and 

Teaching), with the broad aim of facilitating sustainable, long-term enhancement of learning and 

teaching, nurturing a climate of collaboration, and embedding innovation and good practice.  It 

is part of the national Promoting Excellence Network (PEN) and there is an equivalent NSW/ACT 

chapter. 

Table 6 captures the type and number of meetings/events attended by the Director, Manager and 

Academic Developers in 2018. 

 

Table 6. Types of meetings attended by Director, Manager and Academic Developers  

Institutional 
leadership and 
support 
 

Institutional 
relationship 
building  

Support for 
Schools/Areas 
 

Support for 
individuals  
 

External 
relationship 
building  
 

191 194 96 145 110 

 

6) Conclusion 

In 2018, the LTO worked to consolidate initiatives in learning and teaching as identified in the University 

Learning and Teaching Plan 2014-2016 and the 2017 LTO Review. A key strategy of achieving the 

mandate of the LTO is the delivery of the CPL Program and working in partnerships with Schools so that 

they too can achieve their learning and teaching goals. While it is too early to determine the longitudinal 

change resulting from this work, as identified in this report, the LTO has reached a number of the higher 

impact levels: level 4 (implementation that embeds practice), and level 5 (which sees practices 

transform). The LTO will continue to explore ways of increasing its level of impact and reach in 2019.  

 

  

https://www.uts.edu.au/research-and-teaching/teaching-and-learning/enhancing/first-year-experience-project
https://www.wand.edu.au/
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